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Abstract

In English language classrooms, teacher behaviour has significant
effects on students' motivation, engagement, and academic success. This
article examines the multitude of ways that teacher behaviour shapes a
productive learning environment, placing special emphasis on constant
communication, empathy, positive reinforcement, and cultural sensitivity.
The analysis, which draws on case studies and literature, emphasizes
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strategies to improve classroom dynamics, including promoting inclusivity,
modeling appropriate language use, and maintaining fairness. Along with
helpful suggestions to deal with these problems, challenges like time
constraints, a variety of student demands, and resource limitations are also
covered. This study offers educators practical advice on how to support
successful teaching strategies, which will ultimately improve students'
language and personal development.

Introduction

The motivation, engagement, and learning results of students are
strongly impacted by the behaviour of teachers, who also play a crucial
role in determining the dynamics of English language classes. In language
instruction, the teacher serves as a model, motivator, and facilitator in
addition to being an instructor. Their actions have a significant effect on
the classroom atmosphere. Constructive criticism, encouragement, and
cultural awareness are examples of positive teaching behaviors that foster
a positive learning atmosphere where students feel appreciated and
comfortable participating. On the other hand, unfavorable or irregular
conduct might result in a decrease in motivation, disengagement, and
overall classroom productivity.

Research shows that teacher behavior encompasses more than just
instructional tactics; it also includes how teachers engage with students,
handle difficulties in the classroom, and modify their methods to
accommodate different learner requirements. Teachers' actions influence
how students view their capacity to acquire and utilise the language in the
context of teaching English, where communication is essential. Addressing
the many language and cultural backgrounds of children requires proactive
teacher behaviours including encouraging cooperation, setting an example
of effective communication, and cultural backgrounds of students.

This article aims to explore the critical role of teacher behavior in
English language classrooms, focusing on its impact on student motivation,
engagement, and language development. It investigates the methods and
approaches that support a constructive and successful learning environment
by reviewing the relevant literature. It also covers issues that instructors deal
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with, like preserving consistency, managing mixed-ability classrooms, and
cultural diversity. The article looks at both theoretical and practical
viewpoints in an effort to give teachers useful advice on how to improve
their instruction and help students succeed.

2. Literature Review

In English language classes, teacher conduct has a significant impact
on students' motivation and involvement. Students' willingness to participate
and their overall learning experience are significantly impacted by the way
teachers engage with them, run the classroom, and offer assistance. In
language learning, where skill development requires constant effort and
active  participation, motivation and engagement are crucial.

The impact of teacher behaviour in fostering a supportive learning
environment is highlighted by research on the subject. It has been
demonstrated that elements like instructor communication, feedback,
reinforcement, and the capacity to build supportive relationships motivate
students to take chances, maintain focus, and participate in language tasks.
However, teachers must use efficient tactics to preserve consistency while
tackling issues like cultural dynamics, meeting the requirements of varied
learners.

This review of the literature investigates how teacher behaviour
affects students' motivation and engagement in English language classes. It
looks at theoretical viewpoints, evaluates successful strategies, and
identifies implementation issues. This section reviews the literature in order
to provide light on how teacher behaviour affects student outcomes and to
guide the development of teaching methods for language instruction.
2.1.The impact of positive reinforcement and feedback.

In English language classes, students' motivation and performance
are influenced by positive reinforcement and feedback. By praising desired
actions or accomplishments, positive reinforcement makes them more likely
to happen again. Students receive feedback to help them develop their skills.
When combined, these strategies encourage active participation and student
engagement in language acquisition.
Students who receive reinforcement are better able to link effort and
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advancement to favourable results. According to Skinner (1957),
reinforcement makes behaviours stronger, especially when it is provided
immediately following the behaviour takes place. Giving a student praise for
utilising new terminology successfully, for example, motivates them to keep
practicing. Additionally, nonverbal cues like a grin or nod that express
approval can be used as positive reinforcement.

Students are guided towards improvement by feedback. Effective
feedback, according to Hattie and Timperley (2007), needs to be task-
specific, performance-focused, and actionable. A student is informed of
their accomplishment when they are told, for instance, "You used the correct
verb tense in this sentence,” and their learning is further enhanced when
they are given suggestions on how to use tenses more effectively. Giving
pupils regular feedback gives them a sense of purpose, which encourages
lifelong learning habits.

Students' nervousness is also decreased by positive reinforcement.
Language learners frequently hesitate to participate because they are afraid
of making a mistake, according to Dornyei (2001). Teachers foster a
positive atmosphere where children feel more at ease experimenting with
language by praising minor accomplishments. For instance, encouraging a
kid to respond in English, even if it is not accurate, shows that they are
willing to contribute.

Depending on the needs of the classroom, several reinforcement and
feedback techniques are used. Instructors need to take into account each
student's unique preferences and skill level. Carless (2006) highlights that in
order to guarantee relevance, feedback must be in line with students'
learning objectives. Different strategies may also be needed in group
situations, such as employing collective reinforcement to promote
teamwork, such as praising a group's cooperative effort.

2.2. How teacher empathy and cultural sensitivity foster inclusivity.

How cultural sensitivity and empathy in educators promote diversity.
Cultural sensitivity and teacher empathy promote diversity by fostering an
atmosphere in the classroom where students are valued and understood. By
recognising their thoughts and feelings, teachers can establish a personal
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connection with students through empathy. In classroom interactions and
instructional strategies, cultural sensitivity guarantees that students from
different origins are acknowledged and appreciated.

Teachers that are empathetic are better able to comprehend the
difficulties that students encounter when learning a new language.
According to Rogers (1951), sympathetic educators pay attention to their
learners needs with empathy and without passing judgement. For instance, if
a student has trouble pronouncing words correctly because they are afraid of
making a mistake, a sympathetic teacher may recognise the effort and offer
helpful criticism, motivating the student to keep practicing.

Teachers that possess cultural sensitivity are able to integrate
students' cultural identities into the educational process. Culturally
responsive teaching, according to Gay (2002), entails modifying resources,
activities, and examples to take into account the backgrounds of the
students. Students feel included and appreciated, for example, when
culturally appropriate examples are used in the classroom or when cultural
events are celebrated.

In diverse classrooms, empathy and cultural sensitivity can lessen
disputes and miscommunications. According to Banks (2015), when
students feel excluded or perceive cultural prejudices, they frequently stop
participating. By encouraging respect for one another, educators who are
culturally sensitive reduce these obstacles. For instance, fostering inclusion
in multilingual classrooms requires striking a balance between valuing
students' native tongues and promoting the wuse of English.

Teachers and students build trust as a result of these strategies.
Students are more likely to pay attention in class and participate actively
when they feel valued and heard. According to Nieto (2010), fostering a
sense of belonging among students has a direct impact on their willingness
to learn and engage with others.

2.3. The role of nonverbal communication (gestures, tone, and
expressions) in classroom dynamics.
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Although it affects how teachers communicate, build rapport, and
handle interactions with students, nonverbal communication is important in
classroom dynamics. To enhance spoken communication, elucidate
meaning, and sustain student interest, educators employ gestures, tone of
voice, and facial expressions.

Teachers can emphasise explanations and instructions by using
gestures. According to McNeill (1992), gestures offer visual clues that
improve comprehension, particularly in situations involving language
learning. For instance, students can better understand the meaning of an
action verb when a teacher demonstrates its motion while describing it.
Additionally, by focussing students' attention or indicating changes without
interfering with the instruction, gestures support in classroom behaviour
management.

Emotions and intentions are communicated through tone of voice,
which affects how students understand directions and criticism. According
to Mehrabian (1972), a large amount of the emotional content in
communication is conveyed by tone. While an upbeat tone encourages
students to participate, a consistent, calm tone assists in maintaining order.
For example, a teacher who gives feedback in a positive manner fosters a
supportive learning environment.

Students receive instant visual feedback via facial expressions.
According to Ekman and Friesen (1975), neutral expressions convey
attentiveness, whereas smiles convey encouragement or approval. When a
student responds to a question, for instance, a teacher's smile and nod
convey comprehension and encouragement, which promotes more
contributions.

Teachers can establish rapport and trust with students through
nonverbal communication. According to Galloway (2017), students
frequently use nonverbal clues to judge a teacher's demeanour and
approachability. For example, keeping eye contact during a student's speech
demonstrates attention to detail, which promotes respect for one another.

In schools with a variety of linguistic origins, the importance of
nonverbal communication is especially significant. Nonverbal clues are
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frequently used by students who might find it difficult to grasp spoken
instructions. All learners can feel encouraged and involved if teachers are
aware of their nonverbal cues.

2.4. Strategies Teachers Use to Model Good Language Use and
Behavior

To set an example of appropriate language use and classroom
behaviour, teachers employ a variety of tactics. Using concrete examples to
illustrate language use is one such tactic. Teachers establish expectations for
students by speaking correctly and effectively. Additionally, they might
have chats with students, subtly correcting mistakes. Students can hear and
see appropriate language wuse as a result (Harmer, 2007).
Another strategy is behaviour modelling, in which educators continuously
adhere to regulations and exhibit constructive social connections. This
entails speaking politely, listening intently, and handling disagreements
amicably. By rewarding behaviours like sharing and speaking politely,
teachers can establish norms in the classroom (Rogers, 1951).

Additionally, scaffolding is used to assist students in comprehending

and using language principles. Teachers can guide students as they build
their language abilities by beginning with basic language structures and
progressively increasing the complexity of their language. Vygotsky (1978)
highlighted the value of scaffolding in assisting students in progressing from
their present level of proficiency to a higher level of comprehension. To
motivate pupils to practise certain grammar structures or apply new
terminology, teachers frequently pose questions or suggestions (Gibbons,
2015).
Feedback is a crucial tool. Teachers provide helpful criticism on behaviour
as well as language. Students learn where they went wrong and how to do
better the next time when errors are corrected in a way that promotes
improvement rather than deters them. According to Hattie and Timperley
(2007), feedback need to be detailed, useful, and tied to learning goals.

In many courses, peer contact is encouraged. In order to facilitate
mutual learning, teachers can assign students to pairs or plan group
activities. Through social engagement, these encounters model proper
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behaviours and offer real-life contexts for language use (Dornyei, 2001).
In conclusion, teachers employ a variety of tactics, including as
providing feedback, supporting student learning, encouraging peer learning,
employing behaviour as an example, and explicitly modelling language.
These techniques assist students in learning and internalising appropriate
behaviour and language use.
2.5. The effect of teacher consistency and fairness on classroom
discipline and trust.

Classroom discipline and trust are greatly influenced by the fairness
and constancy of teachers. Students comprehend the limits and expectations
when teachers act and make decisions consistently. When rules are applied
consistently, students understand what is expected of them, which clears up
misunderstanding and keeps the classroom in order (Emmer & Sabornie,
2015). Students' perceptions of teachers are influenced by their fairness in
applying regulations and treating them. Students are more inclined to trust
and adhere to classroom rules when they think the teacher is fair. Applying
the rules to every student equally, without partiality or bias, is what is meant
by fairness. According to Freiberg and Lamb (2009), treating every student
fairly fosters an atmosphere in which they feel appreciated and are more
likely to participate constructively and follow the rules.

A safe and predictable environment is facilitated by teachers who are
fair and consistent. Students feel safe when they know they can count on the
teacher to behave consistently and fairly. Students are able to focus on their
education instead of worrying about unforeseen outcomes due to this
protection (Moos & Tringo, 1987).

The effect on trust is obvious. Students trust teachers when they are
fair and consistent. Students are more inclined to interact, exchange ideas,
and take an active part in class when there is trust between them. Because
they know the instructor will react in a fair and predictable manner, students
are also encouraged to accept responsibility for their actions because of this
confidence (Banks, 2015).

In conclusion, by establishing clear goals and treating all students
equally, teachers who are fair and consistent contribute to better classroom
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discipline. Additionally, by building trust, these techniques increase the
possibility that students will collaborate and participate in the learning
process.

2.6. Case studies highlighting successful teacher behaviors in diverse
classrooms

Teachers may adjust to suit the requirements of students from
different backgrounds, as demonstrated by case studies that highlight
effective teaching practices in diverse classes. A teacher who integrated
culturally appropriate resources into lessons was the subject of one case
study. The teacher established a learning atmosphere where students could
see themselves mirrored in the material by utilising books, films, and
cultural elements. The approach promoted a feeling of community and
increased student engagement with the subject matter (Gay, 2010).

A teacher who used differentiated instruction was the subject of
another case study. The teacher employed a variety of teaching strategies,
including group projects, hands-on activities, and visual aids, in a classroom
full of children with varying learning capacities. All students experienced
higher academic performance as a result of being able to learn at their own
pace and in a manner that best met their needs (Tomlinson, 2001).

A teacher who developed close bonds with learners from different
backgrounds of culture was the subject of another case study. In order to
establish a connection with each student, the teacher took the time to find
out about their values, hobbies, and past. This individualised approach
promoted cooperation and student participation in the classroom by
fostering a climate of trust and respect (Ladson-Billings, 1994).

Another case study demonstrated how a teacher in a classroom with
students from different backgrounds managed behaviour through the use of
positive reinforcement. Clear expectations were established by the teacher,
who also continuously recognised the efforts of the students, both
behaviourally and academically. Students felt appreciated and inspired to
abide by the rules as a result of this classroom culture (Marzano &
Simonsen, 2012).

To sum up, case studies show how effective teaching practices—Ilike
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implementing culturally appropriate content, customising instruction,
fostering connections, and employing positive reinforcement—nhelp create a
supportive learning environment in classrooms with different students.

3. Challenges and Limitations

Implementing effective teaching practices in diverse classrooms
might be difficult for a variety of reasons. The absence of teacher
preparation is one issue. It's possible that a large number of educators lack
sufficient training in cultural competency or methods for instructing
multicultural classes. Teachers may find it difficult to meet the demands of
students from different linguistic and cultural backgrounds if they are not
properly trained (Gay, 2010).

Time limits are another restriction. Due to their busy schedules,
teachers may not be able to differentiate instruction or customise classes for
each student. Focussing on varied needs can be challenging due to the need
to meet curriculum standards (Tomlinson, 2001).

Another issue is class size. Teachers may find it more difficult to
establish personal connections with students or offer tailored support in
large classrooms. Some students may feel ignored or disengaged as a result
of this (Hammond, 2015).

Conscious and unconscious biases are also a hindrance. According
to Gay (2010), teachers may unintentionally have lower expectations for
students from particular backgrounds, which can have an effect on those
students’ performance and self-esteem.

Another challenge is a lack of resources. Underfunded schools might
not have access to resources that promote differentiated education or
culturally relevant teaching. Teachers' attempts to establish inclusive
classrooms may be hindered by this (Nieto, 2017).

In conclusion, teaching diverse classes presents a number of
difficulties and restrictions, such as inadequate teacher preparation, time
restraints, large class numbers, prejudices, and scarce resources. These
elements may make it more difficult for educators to apply effective
strategies in a variety of contexts.

4. Practical Recommendations

Part two Mars 2025 Al qurtas Issue Twenty Six
10



The Role of Teacher Behavior in Shaping Student Motivation and
Engagement in English Language Classrooms

A number of proven strategies are included in these helpful
suggestions for dealing with difficulties in diverse classrooms. First and
foremost, it is crucial to offer possibilities for professional development.
Training in inclusive classroom techniques, tailored instruction, and cultural
competency can be beneficial for teachers. For instance, Gay (2010)
highlights the importance it is to train teachers to be culturally sensitive,
since this improves their capacity to engage with students from a variety of
backgrounds.

Second, using culturally appropriate teaching materials makes
students feel included and involved. Students' learning is supported and
inclusivity is promoted when texts, examples, and activities that represent
their cultural identities are used (Hammond, 2015). This method strengthens
the bond between students and the subject and promotes active engagement.

Third, differentiated instruction is a key strategy for meeting the
needs of students with varying abilities. Tomlinson (2001) advocates for
using a range of teaching methods, such as group work, hands-on activities,
and technology, to address individual learning styles and levels of readiness.
This approach helps ensure that all students can access the curriculum
effectively.

Building strong relationships with students is another essential
recommendation. Rogers (1951) highlights the importance of empathy in
fostering trust and understanding between teachers and students. By taking
time to understand students' backgrounds and challenges, teachers can
create supportive environments that encourage engagement.

Finally, schools need to address resource gaps to support inclusive
practices. Providing classrooms with culturally relevant materials,
technology, and other resources ensures that teachers can implement
effective strategies (Nieto, 2017). Collaboration with families and
communities also plays a critical role. Engaging parents and community
members in the learning process strengthens the support network for
students and helps teachers gain insights into their students' needs (Banks,
2015).

5. Conclusion
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In conclusion, teachers must make a conscious effort to address the
difficulties and put techniques into place in diverse classrooms. In order to
create a learning atmosphere that encourages student participation,
engagement, and trust, teacher behaviour plays a crucial role. Teachers can
establish inclusive environments that cater to the needs of every student by
building relationships, collaborating with families, teaching that is culturally
sensitive, modified instruction, and regular professional development.

To overcome obstacles including cultural biases, resource shortages, and
time limits, efforts must be made to enhance instructional techniques in
multicultural classrooms. By emphasising effective and evidence-based
practices, teachers can promote students' social and intellectual development
and create learning environments where all students are able to succeed.
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