Visual vs. Audio Input in Language Learning:
A Descriptive Analysis of Learner Engagement and Comprehension

Jelds Jalast dudua g Al ya ;M\gmsgéguugﬁ)m gyl Al ga
"SI agdl) (5 giia g alaial)
A 5h 3l Al — Ol — SLaBY) AS - T aa) e KU ) 5 Al |
#2025/ 8/1 Jsall i 22025 /3 /1 JwY! g

rCadl padla

el J2dl & jlie g el Janl il Bras Gia 5 Slas 48 5l o2a 35
(S WiY) agagd (5 siwa s (EFL) 4atiad 4218 4 jlasy) dall) alaie Jelis &
Al 8 gLt e daiil da 3Ol 4 ja sall cilpaailly o gl (e DUl
(o8 Sl 4 palasyl Aall SN m pail) ) a5 3 i) 8 Lages W 5 A0
Aliial) Juaay) blail Ly 555 ol LSl [alds ) du) jall s dlyal il
Aok Sl YAl o atiud s el Cla jae g A peall Aallaall ST e
Ak y il gl aaaia aleil) & plai 5 o 9a hal) e yill A ylai L 5l (g Adsl
2020 (ale (3 osball Ll il 408 daa) e Ciuds 55 e ¢ aall Jaal)
Jaay) Jalail (e Jani JS Leam i A cibpasl 5 i el (lal 2024 5

Ll 2 sall PR e L gead g pmaill Jaadl () 7o g il el
At Al Gl L) sl g e Gpalaiadl Jeld ) 5el s ey daaiadll
G on WS (g sinall aa alalall b jY) & 53 g oLV olsy ac X3l gal) 32325
(Gshidl Qladll (e (gaseall A1) 8 atdeld e Lailu gl aaidl Jaadll 13
ARV 5 jlie s slaally J shal Laliia) 5 Gae | agh (3183 5 ¢ yaall Jaal) jmid
agdll il 50 gl )l ) aUaily Dy el AV a5 seall JAAD (5 juasll
Al pall 58 @y pay Ay padl-dpmandl Lilu ol ey die Cpalaiall 38 (et
Jpadll Jia ) sall 32 g3n0 lBldl 8 Loaw ¥ dildi g dalee Cilbaat 2o g
(e 3 gall daeDha g cdoa ol 1Sl 4 Jaladl 5 cdtiadl) Al Jiad Cua ) 4 Al
Lellie ) (S Y e ¢ AlE ) sl

Part Eight September 2025 (20) Al gqurtas Issue Twenty Seven



Visual vs. Audio Input in Language Learning:
A Descriptive Analysis of Learner Engagement and Comprehension

) il el Ay s i) el e Aol 0S5 il 038 ¢ g i
Lading Lainy y il alS 24 3dai) Aall) aoled 3 Jailas ) Badnle Lpailaill oyl
Aliny e (5pma Jade 4l ) (8 o se o) aiay Jaal) i geall JIA0Y)
sle 2l 48 5 gl 2855 e L) e Apaii] dllad s A gad ST Jlsa 350
L ¥ el Jdis ALY ) batie Alae dalad il jles A5 55 e

e siiall &y ulaiy) 2Rl alas iy 8 A jead) O A ALISH CUISLY) Cinls

Visual vs. Audio Input in Language Learning:
A Descriptive Analysis of Learner Engagement and Comprehension

*Fadila Faraj allah Al-Koni Maraj

Listening comprehension consistently ranks among the most difficult skills for
learners acquiring a second language, particularly in English as a Foreign Language
(EFL) environments where exposure to authentic spoken English is limited
(Vandergrift & Goh, 2021). Many classrooms rely heavily on audio-only recordings
for listening practice. While such recordings provide genuine examples of spoken
language, they often lack the additional contextual support needed for learners to
decode and internalize meaning effectively (Field, 2021). Without visual cues such
as facial expressions, gestures, or situational context learners may struggle to grasp
nuances or infer meanings, leading to incomplete or incorrect interpretations (Rost,
2019).

Visual video materials enrich the learning experience by providing multimodal input.
Videos present language alongside facial expressions, body language, and
environmental context, offering learners multiple channels through which to process
information (Paivio, 2020; Mayer, 2020). This multimodality helps clarify
ambiguous spoken language and supports deeper cognitive processing, as learners
create connections between verbal and non-verbal cues (Yang & Liu, 2023).
Empirical studies have shown that learners engaging with video input demonstrate
improved comprehension and retention compared to audio-only learners (Zhang &
Hsu, 2021; Chen, Wang, & Zhang, 2021).
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This paper offers a descriptive analysis of how visual versus audio input shapes
learner engagement and listening comprehension. Drawing on cognitive and
multimedia learning theories, it synthesizes literature from 2020 to 2024 to explore
how different input modes influence learner processing and attention within EFL
contexts. Special consideration is given to Arabic-speaking learners, particularly
within Libyan classrooms, where students face challenges transitioning from
traditional text-focused instruction to communicative oral proficiency (Alqgahtani,
2020; Vanderplank, 2022). The findings aim to guide educators, curriculum
designers, and policymakers in leveraging visual input to enhance language
instruction and learner outcomes.
Figure 1: Flow of Research Structure and Conceptual Framework

2. Theoretical Background

Acquiring a new language involves a series of intricate cognitive processes,
many of which are influenced by how learners receive and interpret input.
The way in which language input is delivered plays a crucial role in shaping
not only how well learners comprehend the material but also how effectively
they retain it over time. When learners engage with different modes of input
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whether through audio alone or combined with visual cues the cognitive
demands placed on them can vary substantially. To understand these
dynamics, this paper draws on three influential theoretical frameworks: Dual
Coding Theory, Multimodal Learning Theory, and Cognitive Load Theory.
Together, these perspectives provide a comprehensive lens through which to
examine the impact of visual versus audio input on language learning.

2.1 Dual Coding Theory

Dual Coding Theory, originally developed by Allan Paivio and revisited in
recent scholarship (Paivio, 2020), suggests that human cognition functions
through two interconnected but distinct systems. One system processes verbal
information, such as words and sounds, while the other handles non-verbal
information, including images and visual stimuli. When learners receive
information through both of these channels simultaneously, their brains create
two complementary mental representations. This dual coding enriches
memory traces and enhances understanding because the information is
reinforced from multiple angles. In the context of language learning, this
means that audiovisual materials, which combine spoken words with
corresponding visual elements, offer a richer experience than audio-only
input. Research has shown that learners who engage with such combined
input often demonstrate better vocabulary acquisition and improved grasp of
discourse structures compared to those exposed solely to auditory materials
(Mayer & Gallini, 2022; Yang & Liu, 2023).

2.2 Multimodal Learning Theory

Building upon the principles of dual coding, Multimodal Learning Theory
expands the understanding of how integrating multiple sensory channels can
optimize learning outcomes. According to this framework, learning is most
effective when various modes such as auditory, visual, kinesthetic, and even
tactile are woven together to create a coherent learning environment (Fadel &
Lemke, 2021). Videos, in particular, embody this integration by naturally
combining spoken language, visual imagery, tone of voice, facial expressions,
and gestures. These multiple modalities not only mimic real-life
communication but also actively engage learners by catering to different
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sensory preferences and learning styles. The dynamic interplay of these
elements has been found to enhance learners’ motivation and sustain their
attention throughout the learning process, which are both critical factors for
language acquisition (Chen, Wang, & Zhang, 2021).
2.3 Cognitive Load Theory
While multimodal input offers many advantages, it also presents challenges
related to the limited capacity of human working memory. Cognitive Load
Theory, as articulated by Sweller and colleagues (2011), emphasizes that
learners have a finite amount of cognitive resources available at any given
moment. If instructional materials demand too much mental effort, learners
may become overwhelmed, and learning can suffer. Audio-only language
materials often require learners to focus intensely on decoding unfamiliar
sounds without the benefit of contextual visual cues, which can increase
extraneous cognitive load and hinder comprehension. Well-crafted video
materials, on the other hand, have the potential to reduce this unnecessary
burden by providing meaningful context that supports understanding.
However, it is crucial that these visual materials are carefully designed.
Figure 2: Cognitive Load Pathways for Audio-only vs. Audiovisual
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Overly complex or irrelevant visuals can split learners’ attention between
competing stimuli, increasing cognitive load rather than alleviating it.
Effective multimedia learning strikes a balance by offering visual support that
clarifies spoken language without introducing distractions (Chun & Plass,
2022; Eitel & Scheiter, 2020).

To consolidate the foundational theories guiding this study, Table 1
summarizes the core assumptions and relevance of each framework to
multimodal language learning.

Table 1: Summary of Theoretical Frameworks Relevant to Multimodal

Learning
Theory Core Assumptions Relevance to Study
Dual Coding | Verbal and non-verbal systems | Audiovisual input activates
Theory enhance memory through dual both channels, improving
representation comprehension
Multimodal | Multiple sensory inputs enhance Videos provide speech,
Learning engagement and processing visuals, context, and emotion
simultaneously
Cognitive Working memory is limited; Videos provide contextual
Load visual scaffolds reduce cues that ease auditory
Theory unnecessary cognitive load decoding burden

3. Learner Engagement and Input Modes

Engagement is a fundamental pillar in the journey of language learning. It
shapes not only how learners participate in classroom activities but also how
deeply they process and internalize new language input. Engagement is
multidimensional, encompassing behavioral aspects such as active
participation, cognitive involvement like the use of strategies and sustained
attention, and emotional dimensions including interest and motivation
(Fredricks, Filsecker, & Lawson, 2016). Understanding how different modes
of input affect these dimensions can illuminate why certain materials resonate
better with learners and lead to more effective acquisition.
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Visual input, especially in the form of videos, naturally encourages deeper
engagement. Videos engage multiple senses simultaneously, offering learners
a rich tapestry of information that goes beyond words alone. Facial
expressions, gestures, tone of voice, and environmental context all work
together to create a vivid communicative experience. This richness helps
learners maintain their focus over longer periods and stimulates emotional
responses that can increase intrinsic motivation. For example, when learners
see a speaker’s enthusiasm or frustration, they are better able to connect
emotionally with the material, which enhances their willingness to invest
effort in understanding (Guo, Kim, & Rubin, 2020; Huang & Johnson, 2021).

Engagement Levels by Input Modality
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Figure 3: Engagement Levels by Input Modality
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Learner Preference by Modality in Libyan EFL Classrooms
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Figure 4: Learner Preference by Modality in Libyan EFL Classrooms
On the other hand, audio-only input, while valuable for developing pure
listening skills, can sometimes fall short in maintaining engagement,
particularly among learners who struggle with lower proficiency levels.
Without visual cues, learners must rely solely on the auditory channel to make
sense of the input, which can be challenging and mentally exhausting. This
may result in frustration or disengagement, especially if the speech contains
unfamiliar vocabulary, fast pacing, or unclear accents (Vandergrift & Goh,
2021). The lack of contextual support forces learners to allocate significant
cognitive resources to decoding sounds rather than focusing on
comprehension, which diminishes the overall learning experience.
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Empirical evidence supports the notion that audiovisual materials elicit higher
levels of engagement. A meta-analysis by Li and Wang (2023) reported that
learners exposed to audiovisual input consistently demonstrated greater
behavioral and emotional engagement compared to those working with audio-
only materials. The visual component acts as an anchor, helping learners
organize and make sense of the auditory information. This anchoring effect
not only improves comprehension but also sustains attention, which is vital
for language retention.

For educators working in EFL contexts like Libya, where learners often have
limited exposure to natural spoken English, incorporating videos can be
especially beneficial. Visual materials provide a window into authentic
language use that text or audio alone cannot fully convey. They offer learners
the chance to observe real-life communicative cues and social interactions,
thereby fostering a more holistic understanding of language in context. When
learners feel engaged and motivated by the materials, they are more likely to
participate actively and persist through the challenges inherent in acquiring a
new language.

4. Listening Comprehension and Cognitive Processing

Listening comprehension in a second language demands a complex interplay
of cognitive functions. Learners must rapidly decode acoustic signals, parse
them into meaningful linguistic units, and construct coherent mental
representations of the message, all in real time (Field, 2021). This process
becomes even more demanding when learners face unfamiliar accents, fast
speech rates, or background noise. The modality of input whether purely
auditory or combined with visual elements profoundly influences how
efficiently these cognitive processes unfold.

Visual input supports listening comprehension by providing additional
contextual information that can aid in disambiguating ambiguous sounds or
phrases. For instance, seeing a speaker’s lip movements and facial
expressions offers phonetic and emotional cues that help listeners decode
meaning more accurately (Rost, 2019). Environmental context, such as the
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setting or actions occurring in the video, also enables learners to make
inferences and predict upcoming language, which lightens the cognitive load.
From the perspective of cognitive psychology, the dual-channel nature of
audiovisual input facilitates better encoding because the verbal and visual
systems process information separately but complement each other (Mayer,
2020). This dual coding allows learners to form stronger and more accessible
memory traces. Moreover, visual cues can reduce the ambiguity and
guesswork often required in audio-only listening, leading to more confident
and accurate comprehension (Chun & Plass, 2022).

In contrast, audio-only input places a greater demand on working memory.
Listeners must concentrate intensely on sound patterns without visual
scaffolding, increasing the risk of cognitive overload, especially for less
proficient learners (Graham, 2020). When learners struggle to decode the
speech sounds themselves, less cognitive capacity remains available for
higher-order processes like inference and integration, resulting in superficial
or fragmented comprehension.

These insights highlight the pedagogical importance of input modality. While
authentic audio materials are invaluable for training learners to understand
natural spoken language, combining audio with well-designed visual input
can scaffold comprehension and make listening more accessible and
meaningful, particularly in the earlier stages of language acquisition
(Mendelsohn, 2021).
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Figure 5: Cognitive Load Pathways (Expanded View)
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5. Review of Recent Literature (2020-2024)
A growing body of research over the past five years has explored the
comparative effects of visual and audio input on language learning outcomes,
especially in EFL contexts. Zhang and Hsu (2021) conducted a quasi-
experimental study with Chinese EFL learners and found that participants
exposed to video-based listening activities scored significantly higher on
comprehension assessments than those who only heard audio. The researchers
attributed this to the added visual context enabling learners to infer meaning
and maintain focus more effectively.
Similarly, Park and Lee (2023) examined Korean university students’
responses to subtitled videos versus audio lectures. Their findings revealed
improved retention and increased learner confidence in the video group,
emphasizing the motivational benefits of multimodal input.
Nguyen and Doughty (2022) explored learner attitudes in Vietnamese EFL
classrooms and found a clear preference for video materials. Their qualitative
data suggested that videos not only made listening tasks more enjoyable but
also helped reduce anxiety and frustration associated with audio-only
exercises.
The following table summarizes key results from recent studies comparing
comprehension scores across audio-only and audiovisual modalities.

Table 2: Comparative Summary of Comprehension Performance

Across Input Modalities

Study Input Type Comprehension Observed Effects
Score (%)

Zhang & Hsu | Audio-only 62% Struggled with idioms and
(2021) reduced-form speech
Zhang & Hsu | Audiovisual 84% Improved inference-making

(2021) and retention

Park & Lee | Audio-only 59% Lower confidence; higher
(2023) anxiety

Park & Lee | Audiovisual 86% Higher motivation; increased
(2023) engagement
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Nevertheless, some scholars have cautioned against assuming that video input
is universally superior. Algahtani (2020) pointed out that if visual stimuli are
too complex or culturally unfamiliar, they might overwhelm learners or
distract from the language content. Moreover, practical constraints such as
limited internet access or lack of technological devices can restrict the
consistent use of video materials, especially in resource-limited contexts like
Libya.

Overall, these studies underscore the benefits of visual input but also call for
nuanced, context-sensitive implementation. The limited research focused
specifically on Arabic-speaking learners highlights a pressing need for further
investigation tailored to the cultural and educational realities of the region
(Vanderplank, 2022).

6. Comparative Analysis: Visual vs. Audio in Practice

When comparing classroom experiences and experimental findings, several
key differences emerge between visual and audio input modes in terms of
their impact on learner outcomes. Firstly, visual input consistently enhances
learner engagement. Videos’ rich sensory appeal helps sustain attention and
counteract the monotony often associated with listening exercises. This
heightened engagement can translate into better concentration and
willingness to persist through challenging content (Guo, Kim, & Rubin,
2020).

Secondly, learners tend to achieve higher comprehension accuracy with
videos. Visual context provides semantic and pragmatic clues, helping
learners decode meaning more effectively, especially when the spoken
language is complex or rapid (Yang & Liu, 2023). Without these clues, audio-
only listening can leave learners guessing and more prone to
misunderstanding.

Thirdly, from a cognitive load perspective, well-designed videos can reduce
unnecessary mental effort by providing meaningful visual supports.
However, poorly designed visuals can backfire, causing split attention and
diminishing learning effectiveness (Eitel & Scheiter, 2020).
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Finally, practical considerations such as availability, cost, and technological
infrastructure influence the feasibility of using videos in language instruction.
Audio materials are generally easier to distribute and access, particularly in
under-resourced educational settings (Algahtani, 2020). Therefore, educators
must balance pedagogical benefits with logistical realities.

Table 5: Comparative Analysis of Input Modalities

Aspect Audio-only Input Audiovisual Input
Comprehension Limited; no visual Enhanced by visual cues
Support scaffolding and contextual clues
Engagement Lower; especially with | Higher; multisensory appeal
longer recordings
Accessibility Easily accessible; low- Requires devices, screens,
tech and bandwidth
Cognitive Load Higher; demands Lower; distributes
focused auditory processing load
decoding
Realism/Authenticity | Reflects pure listening Mirrors real-world
scenarios communication more fully
Cultural Culturally neutral Risk of cultural mismatch if
Transferability (usually) visuals not adapted

7. Pedagogical Implications for EFL Classrooms

The insights derived from this descriptive analysis carry important
implications for teachers, instructional designers, and language education
policymakers particularly those working in EFL environments where learners
may struggle to access or make sense of spoken English. The comparative
advantages of visual input suggest that pedagogical strategies should
prioritize multimodal learning experiences, especially during the
development of listening skills.

First and foremost, EFL instructors should intentionally incorporate video
materials that are pedagogically aligned with the learners’ language level and
cultural context. These materials should be carefully curated to ensure that
the visual components directly support the spoken message. For instance,
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videos used for listening practice should feature clear speech, appropriate
pacing, and visuals that either demonstrate or reinforce key linguistic
elements. Materials that introduce visual clutter, overly abstract concepts, or
fast-paced, slang-laden dialogue may overwhelm learners or distract from
core comprehension goals. Simplicity and clarity in design are essential for
maximizing the cognitive benefits of dual input (Mayer, 2020).

In terms of classroom implementation, teachers should avoid relying on
passive video viewing. Instead, the use of video should be embedded within
scaffolded learning tasks that engage learners before, during, and after the
viewing experience. Pre-viewing activities may include vocabulary
prediction, activating background knowledge, or brief cultural explanations,
particularly if the video includes references unfamiliar to the learners. While
viewing, students can be guided with specific comprehension questions,
visual checklists, or pause-and-discuss moments. Post-viewing activities
might involve summarizing content, analyzing speaker intent, or applying
new vocabulary in short speaking or writing tasks. This structured approach
helps ensure that visual input serves not just as entertainment but as a
powerful learning tool.

A practical lesson plan aligned with this study’s findings is outlined in Table
4, offering a structured approach to implementing video-based listening tasks.
Table 4: Sample Lesson Framework Using Video-Based Listening in an

EFL Classroom

Stage Activities Learning Focus

Pre- Predict from screenshots; Activating schemata;
viewing introduce keywords vocabulary acquisition
While- Comprehension questions; focus Pragmatic listening;
viewing on tone/gestures inference-building

Post- Discussion; scene reenactment; Integrated language use;
viewing vocabulary recycling fluency development

Additionally, the use of subtitles particularly in English can further support
language processing, especially for learners at intermediate levels. Subtitles
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help bridge the gap between listening and reading skills and can reinforce
spelling, syntax, and word recognition. However, subtitles should be used
judiciously; learners may become overly reliant on them if they are always
present, so a gradual weaning strategy may be appropriate as listening
proficiency develops.

Professional development is also critical. Many EFL educators, particularly
in under-resourced or rural areas, may be unfamiliar with selecting or
adapting video materials for instructional purposes. Training workshops and
collaborative resource-sharing platforms can equip teachers with the skills
needed to integrate audiovisual input confidently and creatively. Moreover,
policymakers should consider investing in low-cost, pre-curated video
libraries that align with national curricula and language proficiency
frameworks, making it easier for teachers to access high-quality,
pedagogically sound materials.

7.1. Teacher Reflections on Multimedia Use
The shift toward multimodal instruction in Libyan EFL contexts has
prompted a range of reflections from instructors. While systematic data
collection was not conducted, informal exchanges with twelve university-
level EFL teachers reveal emerging patterns of belief and practice. These
reflections, though anecdotal, resonate with broader trends reported in the
literature (Alghamdi & Palaiologou, 2021; Chun & Plass, 2022).

One instructor in Tripoli University remarked:

“I used to rely only on audio CDs because that’s what the syllabus had. But
when [ tried a short video clip showing the same content, my students stayed
focused much longer and even laughed or commented. It made the lesson
more alive.”

Another teacher from Sabha University noted:

“Before, many of my students would tune out during audio drills. With videos,
1 see more eyes on the screen and more questions afterward.”

Such reflections echo Alghamdi and Palaiologou’s (2021) findings that
video-based learning tools, when introduced through context-sensitive
training, significantly enhance teachers’ willingness to innovate. Instructors
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in Libyan classrooms observed that students retain vocabulary and
expressions more easily when linked to visual scenes especially when the
scenes reflect familiar socio-cultural settings.

However, challenges persist. Some teachers cited concerns about cultural
mismatches in Western video content and the lack of Arabic subtitles or
localized resources. Others reported technical limitations in under-equipped
classrooms. Nonetheless, the consensus emerging from these reflections is
clear: when used strategically and with cultural awareness, visual materials
can transform the language learning experience for both students and
instructors.

These accounts suggest a pressing need for sustained institutional support,
including the curation of culturally relevant video libraries, teacher training
in media use, and the integration of video-editing tools that allow for minor
localization adjustments. While further empirical investigation is needed, the
descriptive insights offered here point to an evolving pedagogical landscape
one increasingly shaped by multimodal engagement and learner-centered
strategies.

8. Contextual Considerations: Libyan and Regional EFL Classrooms
Incorporating video-based input in EFL teaching is not without challenges,
especially in settings such as Libya where infrastructure, digital literacy, and
socio-political factors can affect educational implementation. Nevertheless,
the pedagogical potential of visual materials is considerable, provided that
interventions are tailored to the realities of local classrooms. One of the most
pressing obstacles in Libyan public education is technological access. Many
schools lack reliable electricity or internet connectivity, and some classrooms
are not equipped with projectors or audio-visual systems. Even when digital
tools are available, they may be underutilized due to a lack of teacher training
or technical support.

Therefore, successful integration of video input must begin with
infrastructural considerations. This might include distributing materials in
offline formats such as USB drives or DVDs, or using low-data platforms that

Part Eight September 2025 (36) Al gqurtas Issue Twenty Seven



Visual vs. Audio Input in Language Learning:
A Descriptive Analysis of Learner Engagement and Comprehension

allow learners to access content on personal smartphones, which are more

commonly available than laptops or tablets.

Despite the pedagogical benefits of video input, its adoption is constrained by

several challenges, particularly in the Libyan context, as outlined in Table 3.
Table 3: Obstacles to Integrating Video in EFL Classrooms (Libyan

Context)
Category Challenge Solution
Infrastructure Weak internet, inconsistent Offline video libraries;
power supply solar-powered devices
Teacher Lack of training in video Capacity building
Readiness pedagogy workshops; peer mentoring
Content Western-centric videos may Culturally localized,
Relevance feel culturally irrelevant subtitled educational content
Technological | Over-reliance on screen-based Balanced integration with
Bias instruction non-digital activities

Another key consideration is the cultural relevance of materials. Many freely
available English-language videos on platforms such as YouTube or TED
Talks are rooted in Western cultural norms, humor, or assumptions that may
not resonate with Libyan learners. In some cases, such materials may even
create confusion or discomfort if they depict unfamiliar lifestyles or values.
As such, there is a strong need to localize or adapt visual input so that it
reflects, or at least respects, the learners’ sociocultural background. For
example, creating or using videos that show English being used in everyday
contexts familiar to Libyan students such as markets, classrooms, or social
gatherings can foster greater engagement and reduce cognitive distance.

Teachers themselves are often at the heart of this transformation. While many
Libyan EFL instructors are highly motivated and linguistically competent,
they may not have received formal training in multimodal or media-assisted
teaching. Teacher education programs and in-service training should,
therefore, include dedicated modules on using video and audio tools in
communicative language teaching. Workshops that showcase practical
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techniques, model lesson plans, and offer hands-on experience with editing
or subtitling software can demystify technology use and empower teachers to
innovate within their constraints.

Finally, family and societal perceptions of media in education must also be
acknowledged. In some communities, concerns about screen time, cultural
content, or the appropriateness of foreign media may arise. It is thus essential
to engage parents, school administrators, and community leaders in open
dialogue about the value of video materials in language learning and to
demonstrate that such tools are not a replacement for teaching, but rather an
enhancement of it.

9. Conclusion

This paper has explored the comparative value of visual and audio input in
second language listening, offering a descriptive account grounded in
cognitive theory, recent empirical studies, and pedagogical reflection. The
evidence overwhelmingly supports the notion that visual input, particularly
in the form of carefully designed video materials, can significantly enhance
learner engagement, facilitate comprehension, and reduce cognitive strain
during listening tasks. These benefits are particularly pronounced in EFL
contexts where learners have limited exposure to authentic spoken English
outside the classroom.

Through frameworks such as Dual Coding Theory, Multimodal Learning
Theory, and Cognitive Load Theory, we understand that the way input is
presented matters just as much as what is being taught. Audiovisual materials
not only appeal to learners' attention and motivation but also provide essential
scaffolds that support the development of listening skills. Videos allow
learners to connect language with context, tone, gesture, and facial
expression, all of which are essential for real-world communication. They
also offer a more inclusive path for learners who struggle with purely auditory
input or who benefit from visual processing strategies.

However, realizing the benefits of visual input in practice requires more than
enthusiasm for multimedia tools. It requires thoughtful integration into
teaching routines, investment in teacher training, and sensitivity to local
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educational realities. In contexts such as Libya, where infrastructure and
cultural dynamics present unique challenges, innovation must be rooted in
pragmatism. Teachers need tools that are accessible, adaptable, and relevant
to their students’ lives.

As the global shift toward digital and multimodal education continues, future
research should focus on developing localized, evidence-based practices for
implementing video input in EFL classrooms, particularly in under-
researched regions. Studies that explore learner preferences, teacher attitudes,
and long-term outcomes of multimodal instruction will be essential for
shaping informed, equitable, and effective language policies.

Ultimately, the integration of visual materials into language instruction is not
amere trend it is a pedagogical evolution grounded in how humans learn best.
By embracing this evolution thoughtfully, language educators can create
richer, more responsive, and more inclusive learning environments where all
learners have a better chance to succeed.

10. Limitations and Future Research Directions

While this study presents a comprehensive descriptive account of audio vs.
visual input, it is important to acknowledge several limitations. First, much
of the synthesized data derives from international contexts. Although care
was taken to interpret findings within Libyan realities, further empirical
research is needed to validate these conclusions through classroom-based
intervention studies within Libya and neighboring regions.

Second, the informal learner preference data, while insightful, should be
expanded into a longitudinal study to explore how sustained exposure to
video materials shapes comprehension, fluency, and motivation over time.
Lastly, the rapid pace of technological change calls for continual updates to
pedagogical models; emerging tools such as Al-generated interactive videos
or AR/VR language simulations may soon redefine what "visual input”
entails.

Future research could also explore learner autonomy in multimedia use, the
role of subtitle customization, or the impact of culturally localized video
materials on identity formation and communicative confidence.
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