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 :صخلملا
 يف مھاسی ذإ ،ةیبنجأ ةغلك ةیزیلجنلإا ةغللا میلعت يف اًیسیئرً ارود ةمجرتلا سیردت بعلی
 ةیثحبلا ةساردلا هذھ تثحب .نیملعتملا ىدل ةیفاقثلاو ةیلصاوتلاو ةیوغللا تاءافكلا ءانب
 يف ةعبتمُلا ةمجرتلا سیردت تاسرامم لوح ةیبنجأ ةغلك ةیزیلجنلإا ةغللا تابلاط ءارآ
 سیردت بیلاسأ ةسارد ىلإ تفدھو .ایبیل يف سلبارط ةعماجب ،سلبارط ةیبرتلا ةیلك
 ،ةیساردلا جھانملا ةدوجو ،نیسرّدمُلا ىدل سیردتلا تاسراممو ،ةیلاحلا ةمجرتلا
 امًیمصت ةساردلا تدمتعاو .عبتمُلا ةمجرتلا جمانربل لماشلا مییقتلاو ،يلمعلا بیردتلاو
 ،ریخلأاو عباسلا نییساردلا نیلصفلا يف ةبلاط 43 نم ةنیعلا تفلأت .اطًلتخم اًیفصو
 ةسمخو ،ةیفارغومیدلا نھتایفلخ لوح تامولعم نمضت اًینورتكلإ اًنایبتسا نلمكأ يتلآاو
 اًیئاصحإ ةیمكلا تانایبلا لیلحت متو .ةحوتفم ةلئسأ ةثلاثو ،اًقلغم لاًاؤس نیرشعو
 مادختساب
 نأ جئاتنلا ترھظأ .اًیعوضوم لاًیلحت ةیعونلا تانایبلا لیلحت مت امنیب ،SPSS  جمانرب
 نھتءافك ریوطت يف هرود نرّدقُیو ،جمانربلا لوح ةیباجیإ ءارآ نھیدل امًومع تابلاطلا
 ضعب نأ ىلإ تابلاطلا تراشأ ،كلذ عمو .ةیلصاوتلاو ةیوغللا نھتاراھمو ةمجرتلا يف



EFL Students’ Perceptions of Translation Teaching Practices: A Mixed-Methods 
Study at Faculty of Education-Tripoli, University of Tripoli, Libya 

ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ  

Part Ninth , September 2026         (26)       Al qurtas Issue Twenty Nine 

 ةطشنأو ،يلمعلا بیردتلا ةدایز كلذ يف امب ،نیسحت ىلإ ةجاحب جمانربلا بناوج
 ةدایزو ، ةیلیصفتلا نیسرّدمُلا تاظحلامو ،ةیلصلأا ةمجرتلا ةدامو ،ةیروفلا ةمجرتلا
 جھانملا حلاصإب اضًیأ تابلاطلا تصوأ .ةمجرتلا يف ةدعاسملا ةینقتلا لئاسو جمد
 ةینھملا ةمجرتلا صرفو يلمعلا بیردتلا نم دیزملا نیمضت للاخ نم ةیلاحلا ةیساردلا
 يتلا سیردتلا بیلاسأ زیزعت نأ ىلإ ةساردلا تصخلتو .ةمجرتلا تارود يف عسولأا
 جمانرب نسّحُی نأ ھنأش نم ةسرامملا ىلع ةمئاقلا بیلاسلأاو ملعتملا ىلع زكرت
 .لبقتسملا يف ينھملا لمعلا قوسل ةیبنجأ ةغلك ةیزیلجنلإا ةغللا تابلاط ئیھُیو ةمجرتلا
 ةیزیلجنلإا ةغللا تابلاط ،ةمجرتلا سیردت بیلاسأ ،ةمجرتلا میلعت :ةیحاتفملا تاملكلا
 .ةدعاسملا ةىینقتلا لئاسولا ،سیردتلا بیلاسأ ،جھانملا میمصت ،ةیبنجأ ةغلك
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Abstract 
Translation pedagogy plays a key role in EFL education by contributing to 
students' linguistic, communicative, and intercultural competence. This 
study investigated EFL students' perceptions of translation teaching 
practices at Faculty of Education-Tripoli, University of Tripoli in Libya. It 
adopted a mixed-methods descriptive design using a researcher-developed 
questionnaire containing 25 closed-ended statements and three open- ended 
questions. The sample consisted of 43 EFL students in their seventh and 
final academic semesters of the English department. The quantitative data 
were measured on a five-point Likert scale ranging from 1(Strongly 
Disagree) to 5 (Strongly Agree). Descriptive statistical analysis of one-way 
ANOVA and Pearson correlation were conducted to calculate the 
quantitative data, and the open-ended responses were thematically analyzed. 
The analysis of the respondents' perceptions revealed an overall mean of 
3.83, indicating high agreement regarding positive statements about 
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translation teaching practices. Translation teaching methods received a 
mean of (M=4.01), translation instructors' teaching practices obtained a 
mean of (M=3.94), curriculum and practical training (M=3.72) and students' 
overall evaluation (M=3.79). The one-way ANOVA analysis showed no 
statistically significant difference in the students' overall program evaluation 
according to English proficiency,F (2, 40) = 1.50, p= .236. Correlation 
analysis revealed significant positive relationships among teaching methods, 
instructors' practices and curriculum and practical training, while their 
relationships with overall evaluation were not statistically significant. The 
qualitative findings supported the quantitative findings, reflecting some 
strength regarding instructor quality and language development, while at the 
same time identifying limited practical training, insufficient interpretation 
opportunities, inadequate feedback and a shortage of translation 
technologies as areas in the program needing improvement. Finally, the 
study concluded that the program offered considerable foundation but would 
further benefit from an adequate balance between theoretical instruction and 
authentic professional practice.   
Keywords: Translation Education, Translation Pedagogy, EFL Students, 
Curriculum Design, Teaching Practices, Technological Aids. 
1. Introduction  
Translation teaching is an integral part of EFL education that contributes to 
the development of students' linguistic competence and intercultural 
communication awareness between languages. Modern translation pedagogy 
has gone far beyond its traditional role as a language learning activity 
towards learner-centered approaches that stress the integration of authentic 
translation tasks, collaborative learning styles, critical thinking skills and 
technological learning aids. 
Examining students' perceptions of translation teaching offers important 
insights into the effectiveness of translation education programs, teaching 
methods, used instructors' teaching practices, curriculum quality and the 
inclusion of practical training. As a matter of fact, students' translation skills 
develop through integrating theoretical knowledge and practical experience 
together, as learner feedback has a key role in evaluating and enhancing 
translation teaching programs. 
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Moreover, previous research has indicated that successful translation 
education involves the use of authentic materials, practical training, 
constructive feedback, a collaborative learning environment and technology 
awareness. However, research has also reported that continuous challenges 
still exist such a lack of practical training, limited interpretation activities 
and insufficient professional translation practice and technologies. Such 
challenges emphasize the need for appropriate translation curricula that 
meet the professional workplace requirements. Therefore, in Libyan 
university education, research on translation teaching remains almost rare or 
non-existent. Since most research studies have been conducted to 
investigate students' language proficiency or their translation errors, 
assessing students' views about translation teaching practices and 
curriculum quality at the university level is not much explored. To bridge 
this gap, this study attempts to assess EFL students 'perceptions of the 
translation teaching practices at Faculty of Education, Tripoli, University of 
Tripoli in Libya. This research study aims to address the following research 
questions: 
1. What are students' perceptions of the translation teaching methods used in 
their translation courses? 
2. How do students evaluate the teaching practices of translation instructors? 
3. How do students perceive the effectiveness of the existing translation 
curriculum and practical training? 
4. What are the students 'overall evaluations of the current translation 
program, and what improvements do they recommend? 
2. Literature Review 
2.1.Translation Pedagogy in EFL Education 
Translation pedagogy has witnessed significant development from some 
traditional teaching methods, such as the grammar translation method 
(GMT), which mainly concentrated on grammatical accuracy, vocabulary 
memorization and literal translation. While this old-fashioned method 
contributed to the development of linguistic knowledge, it offered 
insufficient communicative language use (Cook, 2010). However, modern 
translation pedagogy views translation as a communicative and intercultural 
process rather than a simple transfer of words from one language into 
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another (Munday, 2015).  Moreover, contemporary translation pedagogy 
emphasizes the importance of functional and competence based approaches 
since students need to understand the purpose, context and cultural concept 
of the source language text before producing the target text (Sekhri, 2016). 
Therefore, translation teaching develops not only the linguistic accuracy of 
the learner but his cultural awareness problem solving skills and 
professional competence (Kelly, 2005). In this regard, most modern 
translation programs implemented integrate theory with practical training to 
create active learning and equip students with professional translation 
practice (EMT, 2017). 
2.2 .Translation Teaching Approaches and Classroom Practices 
Translation teaching has seen many changes to shift from teacher centered 
instruction focusing on linguistic accuracy to learner-centered approaches 
that trigger active learning, students' collaboration and promote professional 
competence (Cook, 2010; Munday, 2015). Modern translation pedagogy 
stresses the use of authentic translation tasks and activities, reflective 
practice and collaboration as well as the roles of instructors to act as 
facilitators rather than providers of knowledge (Kirlay, 2000). Moreover, 
competence based approaches aim to develop the linguistic, cultural, 
technological and professional skills of the learner through project based 
activities and tasks, peer reflection and review, and the inclusion of 
authentic practice (Kelly, 2005; Hurtado Albir,2015). However, many 
language programs at the university level are still based on theoretical 
materials and provide limited practical experience (Calvo, 2011; Li, 2023). 
As a consequence, learners' perceptions of translation teaching practices can 
provide important information for promoting translation teaching, 
curriculum development and translator practical training .  
2.3 .Translation Curriculum and Professional Preparation 
A well-designed translation curriculum determines the quality and success 
of a translation teaching program. It is essential to develop translators' 
linguistic skills by providing a balance between theoretical knowledge and 
practical training. As stated by the EMT competence framework (2017), 
certain key components are highly important for competent translators to 
have, including linguistic skills, intercultural communication, and 
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technological competence, awareness of information management, revision 
skill and professional service skills. 
Scholars such as Kelly (2005) argue that  translation curricula should reflect 
professional practice by integrating authentic projects and work based 
activities that develop students' communication, research and decision 
making skills. Likewise, Dewanto, (2013) pointed out that teamwork in 
translation instruction strengthens students' professional knowledge through 
collaboration.  Further to this, many translation teaching programs at the 
tertiary level still put more emphasis on teaching theoretical knowledge over 
practical experience, especially in interpretation, specialized translation and 
real-world projects. As a consequence, curricula reforms should be made 
involving experiential learning and providing a balance between academic 
theoretical instruction and real professional practice .  
2.4.Practical Translation and Interpretation Training 
Practical training has received significant attention in translation education 
as it enables students to apply theoretical knowledge in real world contexts. 
Therefore, activities including project based learning, collaborative 
translation and work place simulation help improve students' translation 
skills and their practical knowledge needed for professional practice (Kiraly, 
2000; Kelly, 2005). 
Moreover, the provision of authentic translation tasks help students get 
exposed to real documents, which promotes their linguistic, intercultural and 
decision making kills while making them familiar with professional 
translation practices (EMT Expert Group, 2017). 
In addition, integrating interpretation training within the translation 
curriculum contributes to the development of students' listening, speaking, 
vocabulary and communication skills through authentic language tasks 
(Dong and Liu 2016; Valero-Garces. 2021). 
However, many EFL translation programs at the university level do not 
offer enough opportunities for practical translation and interpreting because 
of insufficient authentic teaching materials, technological aids and 
appropriate assessment methods (Lee, J. 2020; Angelelli and Jacobson, 
2009). Therefore, providing collaborative tasks and practice is essential for 
students’ preparation in professional translation career .  
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2.5.Effective Translation Teachers 
The success of any translation education programs depends to a large extent 
on the qualities and teaching practices of translation instructors. Effective 
translation instructors are those who possess sufficient knowledge of both 
translation theory and practice. In other words, they should be able to help 
students learn how to put theory into practice through the employment of 
learner centered teaching that encourages them to participate, reflect and be 
familiar with the professional practice.  Modern research has found that the 
success of a translation program is the result of effective translation 
instructors. For instance, Huang and Napier (2015) found that both students 
and teachers valued instructors who demonstrate adequate translation 
knowledge, employ motivating translation teaching methods, give 
constructive feedback and encourage students' independent learning .In a 
similar vein, Huang (2010) reported that effective teachers are those who 
demonstrate positive personal qualities, being responsible , having a high 
level of enthusiasm, patience and subject expertise while supporting 
students' communication  and learner autonomy.  Such findings emphasize 
the important role of translation instructors to act as facilitators who guide 
students through translation rather than error evaluators or classroom 
controllers. As a result, evaluating students' perceptions of translation 
instructors' teaching practices is of great importance, contributing to the 
development of translation education quality. 
Previous research in translation education has focused on exploring teaching 
practices, assessment methods, teaching effectiveness and students' learning 
strategies. However, some research findings indicate that many issues 
remain challenging when implementing effective translation program. Many 
research studies on translation found major challenges and limited 
assessment criteria when evaluating translation teaching practices 
(Firoozkoohi et al., (2012; Waddington, 2001). Research conducted in the 
area of teacher effectiveness found that successful translation instructors are 
those who integrate both professional expertise within their learner-centered 
teaching approach, providing constructive feedback and encourage student 
independent learning (Huang, 2010, Huang and Napier, 2015). Recent 
research has also stressed the need for incorporating practical training in the 
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translation education program by linking university education to 
professional practice (Calvo,E. 2011; Li et al 2023; Han, 2024). Despite the 
contributing role of these research findings, most research has been 
conducted in vocational contexts or contexts outside the Libyan setting, 
leaving almost little evidence on investigating students' perceptions of 
translation teaching practices, effectiveness of the translation teaching 
program, the availability of practical training and interpreting as well as the 
quality of the translation curriculum. Therefore, this research gap calls for 
the need for further investigation at the higher education level in Libya. 
3.Methodology  
3.1. Research Design 
The study adopted a descriptive mixed-method design. Quantitative data 
were collected through a closed-ended questionnaire and used descriptive 
and inferential statistics. Qualitative data were obtained through open-ended 
questions in the same instrument and analyzed thematically.  This method of 
combining quantitative and qualitative methods offers researchers a deeper 
understanding of students' perceptions than either approach alone (Creswell 
& Plano Clark, 2018).  
3.2. Research Setting and Participants 
This study was conducted in the Department of English, Faculty of 
Education-Tripoli, University of Tripoli, Libya. The participants were 43 
female undergraduate EFL students enrolled in the seventh and final 
semesters. All participants were taking a translation course as part of their 
English language curriculum. The study employed a purposive sampling 
technique to collect data on participants' gender, academic semester and 
self-reported English language proficiency. 
3.3. Research Instrument  
The researcher-developed questionnaire was based on the literature on 
translation pedagogy, teaching practices, curriculum development, practical 
training, professional competence and translation education. It consisted of 
three sections. Section (A ) included demographic information regarding 
students' gender, academic semester and English proficiency. Section (B) 
contained 25 closed-ended statements covering four dimensions and 
measured on a five point Likert scale ranging from (1) Strongly Disagree to 
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(5) Strongly Agree. According to this scale, higher means represent stronger 
agreement. Section (C) included 3 open-ended questions to identify the 
strengths and weaknesses of the current translation program and 
recommendations for improvement.  
3.4. Validity  
To ensure content validity, the questionnaire was reviewed by language 
experts and specialists in translation studies. Based on their comments, 
some items were revised to improve clarity, wording, and alignment with 
the objectives of the study. A final step was to pilot the instrument with six 
students who had characteristics similar to the target population and minor 
revisions were made accordingly. These procedures provided a basis for 
assessing the questionnaire’s clarity and content relevance. 
3.5. Reliability  
To ensure the internal consistency of the questionnaire, Cronbach's alpha 
analysis was conducted yielding a coefficient of (a=.820) for the 25 closed 
ended items, which indicates good internal consistency for this descriptive 
study. This result confirms that the questionnaire instrument measured 
students' perceptions of translation teaching practices.   
3 .6. Data Collection 
The questionnaire was administered online through Google forms and all 
participants were informed about the purpose of the study. The students' 
participation was voluntary, the confidentiality of their responses was 
maintained and they had the right to withdraw at any stage without 
academic consequences. Only 43 questionnaires were received and were 
reviewed for completeness before the data were coded for analysis.   
3.7. Data Analysis  
Quantitative data were coded from 1 to 5 and analyzed using descriptive 
statistics including means and standard deviations. Item rankings were 
based on descending mean values. A guide was used to interpret the data, in 
which 1.00-1.80 represents very low agreement, 1.81 -2.60 low agreements, 
2.61-3.40 moderate agreement, 3.41-4.20 high agreement and 4.21-5.00 
very high agreement. 
To determine whether the overall program evaluations varied according to 
English proficiency, a one-way ANOVA analysis of variance was conducted 
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using the mean of items 21-25 as a dependent variable. Pearson product 
correlations were also conducted to determine the relationships among the 
four dimensions of the questionnaire. The significance level at achieved at 
p< .05. 
The data obtained from the open-ended questions were analyzed 
thematically. The analysis involved reading the participants' responses 
repeatedly, identifying meaningful statements, assigning initial coding, 
allocating related codes into broader categories, reviewing these categories 
against the original responses and organizing the final categories into three 
main themes: strengths, weaknesses and recommendations. Qualitative 
findings were compared with the quantitative results to identify any areas of 
convergence and complementarity. 
 
4. Findings  
4.1 Participants' Demographic Information   
Table 4.1:Demographic information of the participants according to gender, 
academic semester and English proficiency. 

Variables  Categories  Frequencies  Percentages % 
Gender  Male 0 0.0 
 Female 43 100.0 
Academic semester  7th semester 21 48.8 
 Final semester 22 51.2 
English proficiency  Very good 8 18.6 
 Good 28 65.1 
 Average 7 16.3 
 Weak 0 0.0 
Total   43 100.0 

 
The sample of this study included 43 undergraduate EFL students enrolled 
in the department of English at Faculty of Education-Tripoli, University of 
Tripoli. All participants were females (100%). Almost half of them, 22 
students,  were in the final academic semester ,accounting for (51.2%), 
while the remainder, 21 students, were in the seventh semester ,representing 
(48.8%) of the sample, which indicates that they had completed most of the 
translation courses as part of their translation curriculum.  The majority of 
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the participants (N=28, 65.1%) rated their English proficiency as good, 
followed by those who reported a very good level (N=8, 18.6%), and those 
who considered their English proficiency (N=7, 16.3%). However, none of 
the participants reported a weak level of English proficiency. Overall, the 
respondents possessed adequate academic and linguistic background to 
evaluate the translation teaching practices and translation curriculum 
implementation.  
 
4.2 Translation Teaching Methods 
Table 4.2: Translation teaching methods  
Item Statement Mean SD Rank 

1 
The current translation courses mainly 
concentrate on grammar and vocabulary 
development. 

3.70 0.83 16 

2 
Modern teaching approaches and 
communicative teaching methods are 
applied in translation classes. 

3.51 0.96 20 

3 
Translation activities contribute to 
improving my practical translation 
abilities. 

4.00 0.93 11 

4 
Greater emphasis should be placed on oral 
translation and interpretation skills. 4.26 0.85 3 

5 
Collaborative and group translation 
activities are beneficial for learning. 

4.35 0.72 1 

6 Translation courses should include 
authentic and real-world translation tasks. 

4.21 0.74 4 

Overall   4.01 0.84  
 
Table 4.2 above summarizes the students' perceptions towards the 
translation teaching methods used. Overall, students' responses reveal a 
positive evaluation of translation teaching methods with an overall mean 
score of (M=4.01), reflecting their general agreement with the translation 
teaching methods employed.  
The highest rated statement recorded was collaborative and group 
translation activities (M=4.35, SD=0.72). The second highest statement was 
greater emphasis on oral translation and interpretation (M=4.26, SD=0.85), 
followed by the need to include authentic and real- world translation tasks 
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(M=4.21, SD=0.74), suggesting that students strongly favor practical and 
interactive learning experiences. Participants also agreed that translation 
activities contribute to their practical translation development (M=400, 
SD=0.93). 
The two relatively lower means concerned grammar and vocabulary 
(M=3.70, SD= 0.83), indicating a continued emphasis on traditional 
translation instruction and the use of modern teaching approaches and 
communicative teaching methods (M=3.51, SD=0.96), indicating that 
students were less convinced about the use of contemporary teaching 
practices in their translation courses.   
Overall, the findings suggest that students value translation teaching 
methods that are authentic, practical and collaborative while indicating their 
need for integrating modern communicative teaching methods and oral 
interpretation in the translation curriculum. 
4.3 Translation Instructors' Teaching Practices  
Table 4.3: Translation instructors' teaching practices  
Item Statement Mean SD Rank 

7 
Translation instructors present translation 
concepts in a clear and understandable 
way. 

4.02 0.64 9 

8 
Translation instructors provide constructive 
comments and feedback on translation 
assignments. 

3.79 0.86 14 

9 
Translation instructors encourage 
classroom interaction and student 
participation. 

4.02 0.80 9 

10 Translation instructors frequently use 
practical examples in teaching translation. 

3.93 0.80 12 

Overall   3.94 0.78  
 
Table 4.3 shows that students generally reported high agreement regarding 
translation instructors' teaching practices with an overall mean of (M=3.94, 
SD=0.78). The highest items were instructors' clear explanation of 
translation concepts with mean score of (4.02. SD=0.64), followed by 
instructors' encouragement for classroom interaction and student 
participation (M=4.02, SD=0.80), indicating that instructors generally 
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integrate an engaging and participatory classroom learning environment. 
However, the lowest rated item in this dimensionwas instructor's 
constructive feedback on translation assignments (M=3.79, SD=0.86), 
indicating that feedback is provided and more comprehensive, timely and 
individual feedback could further support their translation skills. Overall, 
the findings indicate that translation instructors are perceived as 
knowledgeable and supportive in explaining translation concepts, promoting 
participation, and using practical examples during translation instruction. 
However, improving formative assessment and giving more detailed 
feedback on translation assignments could further enhance students' 
translation skills.  
4.4. Curriculum and Practical Training 
Table 4.4: Curriculum and practical training   
Item Statement Mean SD Rank 

11 
The current translation syllabus is properly 
structured and well organized. 3.72 0.80 15 

12 The current translation courses address 
students' academic and professional needs. 

3.42 0.93 22 

13 Additional credit hours are needed and 
should be allocated to translation courses. 

3.86 1.01 13 

14 
Interpretation is adequately incorporated 
into the current curriculum. 3.33 1.11 24 

15 
Translation instructors offer sufficient 
training in oral translation and 
interpretation. 

3.49 1.03 21 

16 Interpretation activities contribute to 
improving communication skills. 

4.19 0.79 5 

17 
Translation courses should be introduced 
earlier in the academic translation program. 4.07 0.80 7 

18 
Students are given opportunities to engage 
in real-life translation and interpretation 
tasks. 

3.37 1.02 23 

19 Group translation activities enhance the 
learning process. 

4.05 0.69 8 

20 
The existing curriculum achieves an 
effective balance between theory and 
practice. 

3.65 0.92 18 

Overall   3.72 0.91  
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Table 4.4 shows the findings on the translation curriculum and practical 
training and reveals a more differentiated pattern than the findings on 
teaching methods. Students generally reported general agreement with 
translation curriculum and practical training, with an overall mean score of 
(M=3.72, SD=0.91), there were mixed responses. 
The highest rated items were interpretation activities contributing to 
improve communication skills (M=4.19, SD= 0.79), followed by translation 
courses should be introduced earlier in the academic program (M=4.07, SD 
=0.80).  Group translation activities (M=4.05, SD= 0.69) indicating both the 
importance of practical translation to improve communication skills and that 
the earlier exposure to translation would support the gradual development of 
translation skills throughout their studies. 
However, lower mean scores were also found for the adequacy of 
interpretation in the curriculum (M=3.33, SD=1.11), followed by 
opportunities for real-life translation and interpretation tasks (M=3.37, SD 
1.02), falling with the moderate level of agreement. Each of which 
represents a relatively weak area in the program as they both results refer to 
a perceived gap between the existence of translation courses and the extent 
to which such courses offer authentic professional preparation. 
4.5. Students' Overall Evaluation of the Translation Program. 
Table 4.5: Students' overall evaluation of the translation program 
Item Statement Mean SD Rank 

21 
I am generally satisfied with the current 
translation program. 

3.65 0.87 18 

22 The teaching methods used in translation 
courses require improvement. 

3.70 1.01 16 

23 
Practical translation activities should be 
given more emphasis. 4.14 0.74 6 

24 
Translation students need more detailed 
feedback on their translation tasks and 
assignments. 

4.33 0.64 2 

25 
Translation students' views and 
suggestions should be considered when 
designing the translation syllabus. 

3.12 1.29 25 

Overall   3.79 0.91  
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Table 4.5 above shows students' agreement with the overall evaluation of 
the translation program with an overall mean score of (M=3.79, SD= 0.91). 
The respondents' responses were generally positive while indicating clear 
prioritiesrequiring improvement. The highest rated item was the need for 
more detailed feedback on translation assignments (M=4.33, SD=0.64), 
indicating the role of constructive feedback for developing students' 
translation skills, followed by the need to place greater emphasis on 
practical translation activities (M=4.14, SD=0.74), indicating the importance 
of practice oriented learning. However, the lowest rated item was 
considering translation students' views when designing the translation 
syllabus (M=3.12, SD=1.29), indicating their needs to be involved in 
translation curriculum development. Overall, findings suggest general 
agreement reported among students within the current translation program, 
but advocate for more detailed and constructive feedback, more practical 
training, more practical translation activities and better teaching methods 
and a more learner-centered translation curriculum that further enhance their 
academic and professional needs. 
4.6 Results of the Overall Dimensions 
Table 4.6: Results of the overall dimensions 
Rank  Dimension NO of 

items 
Mean  SD Level  

1 Translation teaching 
methods  6 4.01 0.44 

High  

2 Translation instructors' 
teaching practices  

4 3.94 0.78 
High  

3 Students' overall evaluation 5 3.79 0.40 High  
4 Curriculum and practical 

training  10 3.72 0.91 
High  

Overall   25 3.83 0.37 High  
 
Table 4.6 summarizes the overall findings of the four dimensions. Across 
the four dimensions, translation teaching methods received the highest mean 
score (M=4.01, SD=0.44), followed by instructors' teaching practices 
(M=3.94, SD=0.78). 



EFL Students’ Perceptions of Translation Teaching Practices: A Mixed-Methods 
Study at Faculty of Education-Tripoli, University of Tripoli, Libya 

ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ  

Part Ninth , September 2026         (40)       Al qurtas Issue Twenty Nine 

However, curriculum and practical training achieved the lowest mean scores 
among the four dimensions of (M=3.72, SD=0.91), suggesting that students 
view their need for integrating interpretation, authentic materials, practical 
training and a stronger balance between theory and practice. 
The overall mean of the questionnaire was recorded at (M=3.83, SD=0.37), 
which indicates a high level of agreement suggesting that students generally 
perceive the program positively, but lower scores of curriculum and 
practical training identify the main area requiring improvement. 
4.7 Inferential Statistical Analysis 
4.7.1 One-Way (ANOVA) 
This analysis was conducted to determine whether students' overall 
evaluations of the translation program varied according to their English 
language proficiency.  
Table 4.7 

Source of 
variation  

Sum of 
squares  

Df Mean 
Square 

F P-
Value 

Decision  

Between 
groups  

0.224 
2 0.112 1.50 .236 

Not 
significant  

Within groups  2.986 40 0.075    
Total  3.210 42     

The groups consisted of 7 students with average proficiency, 28 with a good 
proficiency level and 8 with very good English proficiency. 
The ANOVA analysis revealed no statistically significant difference among 
the three groups, F (2, 40) = 1.50, p = .236. Therefore, the null hypothesis 
was supported at the .05 significance level. The group means were 3.85 for 
the average proficiency group, 3.79 for the good proficiency group and 4.04 
for the very good proficiency group. This result indicates that students with 
different proficiency levels held similar perceptions of the translation 
program. 
4.7.2. Pearson Correlation Analysis 
This analysis was conducted to examine the relationships among the four 
dimensions of the questionnaire: translation teaching methods, translation 
instructors' teaching practices, curriculum and practical training and overall 
evaluation of the translation program. 
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Table 4.8 
Pearson correlation Matrix among the questionnaire dimensions (N=43) 
Variables  Variables  r P Interpretation  
Teaching methods  Instructors' practices  0.638 <.001 Significant positive  
Teaching methods Curriculum/practical 

training 0.651 <.001 Significant positive 

Teaching methods Overall evaluation  0.159 0.309 Not significant  
Instructors' practices Curriculum/practical 

training 0.61 <.001 Significant positive 

Instructors' practices Overall evaluation 0.008 0.957 Not significant 
Curriculum/practical 
training  

Overall evaluation 0.115 0.464 Not significant 

The analysis of correlation revealed three statistically significant positive 
relationships. Translation teaching methods were positively related to 
instructors' teaching practices (r=. 638, p<.001) and to curriculum and 
practical training (r= .651, p < .001). Instructors' teaching practices were 
also positively related to curriculum and practical training (r= .610, p < 
.001). These three relationships indicate that students who perceived 
classroom methods more positively also tended to view instructors' teaching 
practices and curriculum and practical training more positively. However, 
the correlations between the overall evaluation and teaching methods (r= 
.159, p= .309), instructors’ teaching practices (r= .008, p= .957), and 
curriculum and practical training (r=.115, p= .464) were not statistically 
significant.   
4.8 Qualitative Findings 
The three open- ended questions generated three broader themes: (1) 
strengths of the translation program, (2) weaknesses of the translation 
program, and (3) recommendations for improvement. These three themes 
complemented the quantitative findings by explaining why students valued 
certain aspects of the translation program and why they considered practical 
reparation and feedback aspects require further improvement.  
4.8 1. Theme one: Strengths of the Translation Program. 
Students identified several major aspects of the translation program, such as 
instructor quality, practical classroom work, language development and the 
foundation provided by translation courses. A number of participants 
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referred to the frequency of the translation practice and the role of 
instructors contributing to learning.  
Examples of participants' comments include: 
Participant 1 mentioned: “We practice translation in almost every lecture". 
Participant 4 explained: “The main strengths of the translation course 
program are good teachers, practical translation exercises and improving 
language skills. 
Participant 6 reported: "The program provides a good foundation in 
translation principles".  
Participant 7 wrote: "The program offers a balance between language 
learning and translation practice". 
Participant 8 answered: "The qualified instructors, the variety of translation 
courses, and the practical translation activities help students improve their 
language skills and develop translation techniques". 
These comments therefore support the quantitative finding that instructors 
and teaching methods were among the strongest dimensions. They also 
indicate that students understand the importance of translation as a means of 
strengthening language proficiency and practical skills. 
4.8 2. Theme Two: Weaknesses of the Translation Program. 
The most consistent weaknesses in the translation program were limited 
practical translation training, insufficient interpretation opportunities, 
inadequate feedback on assignments, limited workshops and limited access 
to modern translation technologies and authentic projects. 
Examples of the participants’ comments include: 
Participant 1 wrote: "We do not receive detailed feedback on our 
translations, which makes it difficult to improve our performance". 
Participant 2 mentioned: "There is not enough focus on practical aspects".  
Participant 4 reported: "The major weaknesses are limited practical training, 
few translation workshops and not enough modern translation tools". 
Participant 6 answered: “Students have few opportunities to work on real 
translation projects". 
Participant 8 wrote: "There is limited practical training, little exposure to 
modern translation technologies and insufficient focus on real- life 
translation projects". 
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These responses closely correspond to the quantitative findings, which show 
lower ratings for interpretation training, authentic translation materials and 
curriculum relevance to their professional needs. The qualitative finding 
therefore provides contextual support for interpreting the weaker 
curriculum-related results. 
4.8 3. Theme Three: Recommendations for Improvement.  
Students proposed several recommendations including increasing practical 
activities, providing workshops and internships, introducing translation 
technologies, strengthening interpretation training, and developing stronger 
connections with professional translation institutions.   
Examples of participants' comments include: 
Participant 1 proposed: “The program should include more practical, varied 
and real-world translation activities".  
Participant 2 wrote: “Organize more practical activities". 
Participant 4 suggested: “The program should provide more practical 
training, more translation workshops and more translation tools".  
Participant 6 reported: “Organize internships and real translation projects". 
Participant 8 wrote: “The program should include training in CAT tools, 
offer more specialized translation courses increase opportunities for practice 
and enhance collaboration with professional translation institutions". 
 
These recommendations indicate that students do not complain about the 
existing program; rather, they need to improve it by providing greater 
authentic materials, practice, and use of technology, professional exposure 
and constructive feedback. This dimension is significant because the 
quantitative findings also show relatively positive overall views alongside 
clear needs for the program development. 
5. Discussion  
5.1. Discussion of Research Question One 
The first research question examined the EFL students' perceptions of the 
translation teaching methods used in translation courses. The findings 
indicate a generally high level of agreement among students with the 
dimension mean reaching (M=4.01). Students especially valued those 
concerning collaborative translation activities, authentic translation tasks 
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and a greater focus on oral translation and interpretation. These findings 
suggest that students link effective translation learning to opportunities to 
participate actively rather than relying largely on explanation and theoretical 
knowledge. 
The strong finding concerning collaborative learning is in alignment with 
Kiraly's (2000) social constructivist approach which places learners at the 
center of meaningful translation activity. Similarly, Kelly (2005) argues that 
translation education should aim to improve students' professional, 
intercultural and strategic skills through experiential learning and active 
engagement. Such findings therefore suggest that students' favorite learning 
experiences broadly align with the modern approaches on translation 
pedagogy. 
At the same time, the lower mean scores regarding the use of contemporary 
communicative teaching methods indicates that students may view a need 
for more systematic implementation of learner-centered techniques, 
although the finding does not imply that communicative methods are not 
used or absent. Rather, these lower mean scores compared with 
collaborative and authentic task statements suggest that their application 
may be less visible or less consistent according to the students' perceptions. 
This issue is supported by the view of Calvo (2011) who argues that 
translation curricula should be organized around the competencies students 
need to develop rather than around theoretical knowledge alone. 
5.2 Discussion of Research Question Two 
The second research question examined students' evaluations translation 
instructors' teaching practices. The mean score of (M=3.94) indicates 
generally positive views among students. Students particularly valued their 
instructors' clear explanations of translation concepts, encouraging 
classroom interaction and use of practical examples.  These findings are 
consistent with Huang (2010) who found that effective translation 
instructors' practices were identified in subject expertise, enthusiasm, 
responsibility and their abilities to encourage students. These findings are 
also consistent with the findings of Huang and Napier (2015) who reported 
students' appreciation of their instructors' practices to combine professional 
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knowledge and expertise with learner centered teaching practices and 
classroom interaction.   
Nevertheless, feedback received the lowest mean score within the instructor 
dimension; this finding is particularly meaningful when combined with the 
qualitative finding, where students clearly stated that they did not always 
receive detailed feedback on their translation assignments. Feedback is not 
only an additional teaching activity, rather, it is part of the teaching process 
through which students learn to evaluate their work, identify errors, review 
texts, and build professional judgment. This finding supports the results of 
Firoozkoohi et al (2012) and Waddington (2001), who emphasized the role 
of clear assessment criteria and feedback in improving students’ translation 
performance.  
5. Discussion of Research Question Three 
The third research question addressed the effectiveness of the translation 
curriculum and practical training. This dimension received the lowest 
overall mean of the four dimensions while remaining within the high level 
of agreement. The pattern is important as some individual items fell to 
moderate agreement, especially the adequacy of interpretation in the 
curriculum and opportunities for real-life translation and interpretation 
tasks. 
Students' views indicate a gap between academic classroom instruction and 
the demands of professional translation practice. This finding is consistent 
with Kelly (2005) who argues that translation teaching should balance 
between theoretical knowledge and practical experience in order to gain 
professional translation skills, and with Calvo, (2011), who emphasizes the 
importance of organizing the curricula around translator competencies. 
The highest rated mean score concerning the importance of interpretation 
activities to improve communication skills is also noteworthy. Students 
seem to understand the value of interpretation, though they do not view it as 
incorporated enough into the translation curriculum. This integration 
suggests that students' need for interpretation is based on some perceived 
learning benefits rather than a preference for an additional component in the 
course content.     
5.4 Discussion of Research Question Four  
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The fourth research question examined students' overall evaluations of the 
translation program and their recommendations. The overall mean score of 
(M=3.79) indicates a generally positive evaluation perceived by students. 
However, the highest rated responses were the need for detailed feedback 
and greater emphasis on practical translation activities. This connection of 
satisfaction and need for improvement suggest that students view the 
program as useful but inadequate in relation to their practical and 
professional demands.  
Qualitative findings provide further explanation. Students perceived 
instructors as good, regular translation practice, and language development 
as strengths, while at the same time reported limited practical activities, 
insufficient workshops, and limited access to technology use and 
insufficient opportunities for authentic projects. These results are supported 
by Pym (2014) who argues that translation education should equip students 
with professional knowledge in order to meet the demands of their future 
profession. This finding is also supported by Kelly (2005) and the EMT 
framework (2017) stressing that translation education should reflect 
professional workplace realities.  
6. Conclusion 
This research study investigated the EFL students' perceptions of translation 
teaching practices at Faculty of Education, University of Tripoli in Libya. 
Using quantitative questionnaire data and qualitative responses from 43 
female undergraduate students, the study examined the teaching methods, 
translation instructors' teaching practices, curriculum quality, practical 
training and the overall evaluation of the program implemented.  
The findings reveal a positive level of consensus among students who 
valued collaborative learning, practical translation activities, authentic tasks, 
clear instructors' explanations, classroom interaction and the role of 
interpretation in developing communication skills. 
At the same time, students identified a number of program areas which 
require further improvement. These include more detailed feedback on their 
translation assignments, greater emphasis on practical translation, more 
authentic translation tasks, more workshops and internships, integration of 
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interpretation, access to translation technology uses and considering 
students' views in curriculum development. 
Moreover, the quantitative analysis revealed no statistically significant 
difference in overall program evaluation according to English proficiency. 
The correlation analysis showed significant positive relationships among 
teaching methods, instructors' practices and curriculum/practical training, 
but not between these dimensions and the overall evaluation dimension. 
These findings should be interpreted within the limitations of the study, 
especially its small sample size and reliance on self- reported perceptions. 
Overall, although the findings demonstrate that the existing translation 
program offers a considerable linguistic foundation, it still needs a better 
balance between theoretical knowledge and practical application. Therefore, 
integrating a more practice oriented curriculum supported by authentic 
translation practice, interpretation training, professional collaboration, 
constructive feedback and student involvement in the curriculum 
development could improve the quality of the translation program and 
prepare prospective translators for their professional translation career.  
 
 
 
Recommendations: 
According to the findings of the study, the following recommendations are 
proposed: 
1. Offering practical translation training that integrates authentic materials 
and real-world professional projects. 
2. Assigning more oral translation workshops and interpretation practice 
through classroom instruction and interactive communication activities.  
3. Employing more learner-centered teaching approaches through 
incorporating translation projects, peer reflection, group discussion and 
problem-solving activities.  
4. Providing more detailed feedback by giving students constructive 
comments on their translation work and assignments. 
5. Reforming the current translation curriculum by balancing theoretical 
knowledge and practical training.   
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6.Introducing translation technology, such as machine translation devices, 
electronic dictionaries, computer-assisted translation CAT tools and AI 
technology into their translation program. 
7. Considering students' needs when designing and evaluating the 
translation curriculum.   
8. Increasing more opportunities for developing students' professional 
competence through real-life translation activities in translation institutions. 
Suggestions for Future Research  
Future research should aim to investigate translation students' and 
instructors' perceptions of the effectiveness of using Artificial Intelligence 
(AI) in enhancing translation education in Libyan universities.  
Longitudinal research could further examine whether increased practical 
training. Professional placements and technology-supported learning 
produce measurable shifts in translation competence and employability. 
References 
Angelelli, C. V., & Jacobson, H. E. (Eds.).(2009). Testing and assessment in 
translation and interpreting studies. John Benjamins Publishing Company. 
Braun, V., & Clarke, V. (2006).Using thematic analysis in psychology. 
Qualitative Research in Psychology, 3(2), 77–101. 
Calvo, E. (2011). Translation and/or translator skills as organizing 
principles for curriculum development practice. The Journal of Specialised 
Translation, 16, 5–25. 
 
Cook, G. (2010). Translation in language teaching: An argument for 
reassessment. Oxford University Press. 
Creswell, J. W., & Plano Clark, V. L. (2018). Designing and conducting 
mixed methods research (3rd ed.). SAGE Publications. 
Dewanto, T. L. A. (2013). Students’ perception toward group work 
assignment in Indonesian to English translation classes [Unpublished 
undergraduate thesis]. Satya Wacana Christian University. 
Djafri, F., &Wahidati, L. (2022).Examining digital technology literacy of 
professional Japanese language translator and interpreter. Lingua, 16(1), 89–
96. 
Dong, Y., & Liu, Y. (2016). Classes in translating and interpreting produce 



EFL Students’ Perceptions of Translation Teaching Practices: A Mixed-Methods 
Study at Faculty of Education-Tripoli, University of Tripoli, Libya 

ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ  

Part Ninth , September 2026         (49)       Al qurtas Issue Twenty Nine 

differential gains in switching and updating. Frontiers in Psychology, 7, 
Article 1299. 
EMT Expert Group. (2017). European Master's in Translation competence 
framework 2017.European Commission. 
Firoozkoohi, S., Beikian, A., &Golavar, E. (2012). Translation assessment 
in educational environments: Teacher’s criteria and students’ awareness. 
Journal of Basic and Applied Scientific Research, 2(5), 4400–4406. 
Han, L. (2024). A study into the translation practical training in English 
teaching at universities. Region - Educational Research and Reviews, 6(12), 
Article 3018. 
Huang, Z. (2010). What makes a successful EFL teacher in China? A case 
study of an English language teacher at Nanjing University of Chinese 
Medicine. English Language Teaching, 3(3), 20–28. 
Huang, Z., & Napier, J. (2016).Perceptions of teachers and students on the 
qualities of an effective translation teacher. The Journal of Language 
Learning and Teaching, 5(1), 1–23. 
Hurtado Albir, A., Alves, F., EnglundDimitrova, B., &Lacruz, I. (2015). A 
retrospective and prospective view of translation research from an empirical, 
experimental, and cognitive perspective: The TREC network. Translation & 
Interpreting, 7(1), 5–25. 
Kelly, D. (2005). A handbook for translator trainers.St. Jerome Publishing. 
Kiraly, D. (2000). A social constructivist approach to translator education: 
Empowerment from theory to practice. St. Jerome Publishing. 
Lee, J. (2020). Professional identity development among student 
interpreters: A case study. FORUM: International Journal of Interpretation 
and Translation, 18(2), 179–196. 
Li, X., Gao, Z., & Liao, H. (2023). The effect of critical thinking on 
translation technology competence among college students: The chain 
mediating role of academic self-efficacy and cultural intelligence. 
Psychology Research and Behavior Management, 16, 1233–1256. 
Munday, J., & Zhang, M. (Eds.). (2015). Discourse analysis in translation 
studies [Special issue]. Target, 27(3). 
PACTE Group. (2020). Translation competence acquisition: Design and 
results of the PACTE group’s experimental research. The Interpreter and 



EFL Students’ Perceptions of Translation Teaching Practices: A Mixed-Methods 
Study at Faculty of Education-Tripoli, University of Tripoli, Libya 

ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ  

Part Ninth , September 2026         (50)       Al qurtas Issue Twenty Nine 

Translator Trainer, 14(2), 95–233. 
Pym, A. (2014). Exploring translation theories (2nd ed.). Routledge. 
Sekhri, L. (2016). Teaching translation between competence, proficiency, 
and didactics. Al-Mudawwana, 5, 23–33. 
Valero-Garcés, C. (2021). Interpreting and intercultural communication: 
Crossing domains in the era of globalization, technological advances and 
social networks. Journal of Translation Studies, 1(2), 23–38. 
Waddington, C. (2001). Should translations be assessed holistically or 
through error analysis? HERMES - Journal of Language and 
Communication in Business, 14(26), 15–37. 
 
 


